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Abstract – Blended Learning (BL) has become the new norm in 

Higher Education teaching and learning around the world. In 

the areas of English for Specific Purpose (ESP), teachers are 

under double pressure due to the addition of technology and 

additional subject content. It has been widely acknowledged 

that teaching staff plays a key role in any learning approach and 

teachers are one of the three important stakeholders of BL 

implementation in the field of ESP teaching. However, teacher 

readiness has received limited attention in both BL and ESP 

areas around the globe and, teachers in China’s Higher 

Vocational Education (HVE) received even less attention. To 

provide some insights to the research and practice of BESP 

teacher readiness programs, this study applied an integrative 

approach to review related literature on BL and ESP from 

various databases, from 1980 to 2021. Conceptually, this review 

highlighted the major issues of ESP teaching; the special 

advantages of BL in supporting ESP teaching, the focus and 

weakness of present BL and Blended Language Learning (BLL) 

teacher readiness research, and the need for a holistic assessing 

instrument for BESP teacher readiness. In the end, a 

framework for BESP teacher readiness assessment which 

includes four major dimensions: technology, competency, 

knowledge and affective factors is proposed. This framework 

and related findings may contribute some insights to the BESP 

teacher development research and practice.  

 
Keywords – BL, ESP, BESP and teacher readiness 

assessment  

 

I. INTRODUCTION  

       
There existed considerable disciplinary differences when 

implementing BL in teaching and learning (Akaslan & Law, 

2011; Baya'a & Daher, 2012; Selwyn 2014; Skhephe et al, 

2020). BL has been applied in many disciplines in higher 

education, for instance, engineering, mathematics, tourism, 

health education, EFL, etc. (Lin et al, 2017; Bailey & Morais, 

2005; de Jong et al, 2014; Miyazoe & Anderson, 2010; 

Tarnopolsky, 2012; Zhu & Liu, 2014). 

Though there were many research on blended learning 

implementation in second language teaching and learning 

over the past decades with a focus on teaching English as a 

Foreign Language (EFL) (Erdem & Kibar, 2014; Liu et al, 

2014; Miyazoe & Anderson, 2010; Shahrokni & Talaeizadeh, 

2013; Siew-Eng & Muuk, 2015; Tuncay & Uzunboylu, 2012; 

Yang, Chuang, & Tseng, 2013). Research on BL 

implementation in ESP teaching and learning is still 

demanded as it is wrong to generalize conclusions of 

technology use in English as a Foreign 
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Language (EFL) contexts to the area of ESP teaching 

(Dudley-Evans, & St. John, 1998; Dashtestani & Stojkovic, 

2016; Salmani-Nodoushan, 2020).  

One special aspect about ESP in BL lies in the fact that, 

in the process of applying BL in English for Specific Purpose 

(BESP), teachers have to face double challenges including 

difficulties from implementing BL and obstacles from 

integrating linguistic and subject content (Chostelidou, et al, 

2009; Mulyadi et al, 2020; Luo & Garner, 2017). With 

increasing but limited attention paid to BESP teachers, a 

review on BL and ESP to have a glimpse of the major 

affecting factors of BESP teacher readiness is is in need to 

provide insights for BESP teacher preparing programs in 

China’s Higher Vocational Education (HVE) (Constantinou 

et al, 2019; Chostelidou et al, 2009; Lin, 2007; Chiu, 2004).  

                  
II. RESEARCH QUESTION 

                  
To provide some insights to research and practice of 

BESP teacher readiness programs, this review tends to 

review literature relating to ESP, BL, and teacher readiness. 

The research questions are as follow:  

1. What are the major issues revolving around BL and 

ESP? 

2. What are the major affecting domains that should be 

taken into consideration when assessing teacher readiness for 

BESP teaching? 

       
III. METHODOLOGY 

                      
This study applied an integrative approach to do the 

literature review. An integrative literature review usually 

aims to “assess, critique, and synthesize the literature on a 

research topic in a way that enables new theoretical 

frameworks and perspectives to emerge” (Torraco, 2005; 

Snyder, H. 2019 pp335). To achieve this end, Conceptual 

thinking (MacInnis, 2011) will be applied to do the analysis. 

To collect data, the combinations of key terms including 

blended, hybrid, mixed, teaching/ instruction/ learning/ 

implementation, ESP, institution, teacher/faculty/staff, and 

student readiness/preparedness were used to search 

electronic data from ERIC, IEEEXplore, Web of Science, 

Science Direct, JSTOR, ProQuest, Google Scholar and some 

Chinese database like CNKI. Articles ranging from 1980 to 

2021 were used to provide data for the research. The first 

round of data selection was based on article title, keywords, 

and abstract, which resulted in 852 journal articles, 41 books 

and 40 doctoral dissertations. The second round of data 

selection based on introduction and conclusions of those files, 

1 book, 11 doctorial papers, 114 articles were considered to 

have very limited relation with the research question of this 

study. The last round of check based on content, and in the 

end, about 330 files were included in the final analysis phase. 
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The rest thus have been excluded from the data analysis 

archive. As the first round of data collection step was limited 

to article titles, abstracts, and keywords, content was not 

being inspected in that phase, the researcher does not claim 

that an exhaustive list was acquired. 

To be clear, the definitions of key terms in this paper 

were defined as follows: 

BL. Blended learning is most commonly defined as “the 

mix of traditional methods of teaching, such as face-to-face 

teaching and online teaching” in higher education context, 

(Wong, 2009, pp.54). Actually, it is taken as an new 

pedagogical approach mainly due to its new addition of new 

technology (internet-based/web-based) into teaching and 

learning (Claypole, 2005 pp.41; Tomlinson & Whittaker, 

2013 pp.11-13).  

ESP. There are many definitions referring to ESP by ELT 

experts, ESP specialists and connoisseurs. The most quoted 

definitions include those proposed by Mackay and 

Mountford (1978), Hutchinson and Waters (1987), Strevens 

(1988), Robinson (1991), Dudley Evans and St. John (1998) 

and Flowerdew and Peacock (2001) and Nunan (1994). 

There are also new but similar definitions, for instance, Saber 

(2016, pp. 2) defined ESP as “a ‘variety of English’ that can 

be observed in a given perimeter of society, delineated by 

professional or disciplinary boundaries”. In this research, 

Saber’s (2016, pp. 2) definition is chosen as the operational 

definition of ESP, for this description is close to the status of 

ESP teaching in China’s higher vocational colleges, thus 

becomes a proper choice of this research. 

Teacher Readiness. Teacher readiness is defined as 

individual's preparedness to effectively implement BL. 

(Blayone, 2018; Gunawardena & Duphorne, 2001; Schrum 

& Hong, 2002). 

BLL. Blended Language Learning is defined as: Blended 

language learning is the integration of Web technologies into 

the face-to-face (FF) classroom language-learning 

experience (Gruba & Hinkelman, 2012). This definition can 

be understood as BL being applied in language teaching. 

BESP. In the area of ESP teaching, BL is defined as: B-

learning is an innovative teaching method in ESP instruction 

fostering independent English learning skills using 

interactive tasks integrated through a virtual classroom 

atmosphere to enhance students' learning engagement and 

exchange of information (Chen et al, 2019 pp. 124). Similar 

to BLL, BESP (Blended ESP) the author defined BESP as 

the application of BL in ESP teaching. 

       
IV. FINDINGS 

  
Findings on ESP  
  

ESP has been increasingly researched since 1960s, 

through decades of development, research areas like need 

analysis, become long-lasting focus. Meanwhile, some new 

trends became to emerge and prevail. Practice and research 

of ESP in China are no exception to this status. However, 

China’s HVE called for more attention due to the necessity 

and weakness of ESP teaching in China’s HVE. 

1.Technology application is a major trend in ESP 

research 

The author compared ten literature review articles closely 

related to ESP which ranged from 2011 and 2020 (Cui & Li, 

2019; Cao, 2017; Rahman, 2015 Stojković, 2019; Khalid, 

2016; Dashtestani & Stojkovic, 2016; Hu, 2016; Whyte & 

Sarré, 2017; Suzani et al, 2011; Salmani-Nodoushan, 2020), 

and identified four major themes (Yang & Baki, In press), 

which included: 

1. genre analysis  

2. need analysis  

3. discipline/vocation/profession content and, 

4. technology application in ESP   

The following themes were mentioned at twice in the ten 

review articles, considering that those are review articles, 

those trends were still worth mentioning here: Academic 

writing, Translation, Context, Intercultural competence, 

Textbook, Motivation, Institution, EMI, Problem-

based/content-based/task-based ESP teaching methods, 

Corpus analysis/based ESP teaching, Authentic teaching 

materials (Yang & Baki, In press). 

 

2.ESP is the future trend of English teaching in China’s 

HVE 

English for Specific Purposes (ESP) began around fifty 

years ago, its emergence was a result of increasing 

worldwide demand on occupational and professional 

language training, critical evolvement in theoretical 

linguistics, and attention directed to language learners’ needs 

for specific purposes in accordance with their professions or 

job description. (Robinson, 1991; Rahman, 2015; Salmani-

Nodoushan, 2020). 

The increasing importance of China’s higher vocational 

colleges. Higher vocational colleges are playing an 

increasing important role in China’s higher education system 

(Ministry of Education of the People’s Republic of China, 

2006). This alteration takes place to respond to the 

government encouragement of cultivating more workforce to 

meet the social, corporate and personal demands in China. 

(National medium- and long-term education reform and 

development plan (2010-2020); China’s education 

modernization 2035, 2019). 

Transition of from English for General Purposes (EGP) 

to English for Specific Purpose (ESP) in higher education in 

China is imperative. EFL teaching in colleges in China are 

usually in the form of EGP, but is now undergoing a 

transition from EGP to ESP (Cao, 2017 pp.90-94), more 

attention has been paid to ESP than to EGP nowadays. This 

turn of language teaching resulted from the needs of current 

political, economic and educational development in China 

(Wang, 2017; National medium- and long-term education 

reform and development plan (2010-2020); China’s 

education modernization 2035). 

 As an important part of China’s HE, English teaching in 

China’s HVE also followed the direction of ESP teaching. 

Considering the educational goals of China’s HVE, ESP 

teaching is of greater significance for China’s vocational 

colleges in terms of cultivating professional workforce for 

China’s economic development (Hu, 2016). 

Due to historical reasons, HVE in China has received less 

support in many ways, including finacial, policy, and 

research support (Po & Yunbo, 2017; Gao & Yu, 2020). 
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There is lack of research done for the China’s HVE (Nie, 

2020). 

 
Findings on BL 

 
BL, as a typical type of technology-enhanced learning, has 

received tremendous attention for the past two decades, 

especially after the outbreaks of COVID-19 in 2020. The 

development of BL research has been facing multiple 

challenges, amony them, effective implementation has 

become an outstanding issue that attracted many researchers.  

 

1. BL is one of the five major trends in technology- 

enhanced learning  

   The application of digital technology or information and 

communication technology in education was called 

technology-enhanced learning. The necessity of applying 

technology-enhanced learning is widely acknowledged but 

still more attention was demanded to be turned to its research 

in higher education (Cook & Ellaway, 2015; Wang & 

Hannafin, 2005; Lytras et al, 2020). After a comprehensive 

analysis, Lytras et al (2020) identified BL as one of the five 

major trends in technology-enhanced learning research. The 

other four trends included the adoption of TEL, critical 

evaluation of TEL application, different social media applied 

in TEL, and podcasting application in TEL. 

Since the outbreaks of COVID-19, research on online and 

BL around the world has increased rapidly (Jande & Ibrahim, 

2021; Singh, 2021; Siripongdee et al, 2020; Bordoloi et al, 

2021; Ożadowicz, 2020). In China, strict anti-virus 

regulation made BL a necessity for cities and districts with 

occasional confirmed cases. Numerous announcements and 

guidelines on online and BL implementation have been 

issued by the Ministry of Education of the People’s Republic 

of China (MOE) and subordinate government organizations. 

 

2.Effective implementation is a major focus of BL 

Research on BL were still in its early stage, many 

challenges exists, including issues on its definition, 

theoretical bases, effective implementation and preparedness 

of stakeholders. The readiness of stakeholders included 

teaching staff, students and institutions (Claypole, 2005; 

Dudeney & Hockly 2007; Tucker, 2013; Masie, 2006; 

Lotrecchiano et al., 2013; Poon, 2014; Graham, 2006; 

Boelens et al., 2015; Graham, 2013; Smith and Hill, 2018; 

Comas-Quinn, 2011; Gurley, 2018; Hiebert et al., 2017; 

Sayeski et al., 2019；Keramati et al, 2011; Wong et al 2014; 

Mirriahi et al, 2015; Castro, 2019; Xiao & Zhang, 2016; Cao 

& Zhao, 2016; Zhang & Zhu, 2017; Feng et al, 2018; 

McGEE & Poojary, 2020; Wong et al, 2014; Bordoloi et al, 

2021). 

 
Findings on application of BL in ESP in China’s HVE  

BL has special advantages in providing task-based, 

learner-centered, authentic learning, etc., which are what 

ESP teaching and learning demand. Whereas, as one of the 

major stakeholders, teachers who endeavored to implement 

BL in EPS teaching may found themselves under more 

pressure than teachers who purely implemented BL or taught 

ESP. Research on BESP teachers’ challenges and 

preparation maybe difficult but worthwhile as it contributes 

to both fields. 

 

1. BL has special advantage in supporting ESP teaching 
BL has special advantage in providing experiential 

learning (Nayar & Koul，2020; India; 2019 pp. 1357) and is 

especially suitable for operating task-based/project-based 

learning (Xiao & Zhang, 2016; Namyssova et al, 2019 pp. 

22-31), that’s why BL, as the combination of technology-

based instruction and traditional classroom instruction, 

becomes the representative practice in the application of 

technology in ESP teaching (Nur’Aini, 2021; Labed, 2021; 

Rebenko, 2021; Matukhin & Zhitkova, 2015). Considering 

the special importance and advantage in cultivating 

professional workforce for China’s economic development, 

BESP teaching is of greater significance in China’s 

vocational colleges (Hu, 2016 pp. 1-4). 

 
2. BESP teachers are under double pressure   

Teachers who implement BL in their teaching face 

challenges in various aspects: the challenge to master 

technological skills and keep them updated, class 

management, leadership, course assessment, and time 

management (Demir & Yurdugül, 2015; Iswati, 2021; 

Haryanto et al, 2021; Alvi et al, 2021; Bonanno, 2011; 

Noh’s,2020).  

As ESP teachers, a big challenge is to equip themselves 

with ‘subject specific knowledge’ (Chostelidou, et al 2009 

pp. 135) or in other words ESP teachers are challenged to 

“integrate linguistics with content” (Mulyadi et al, 2020 

pp.204; Luo & Garner, 2017). 

It should not ignore that apart from technology 

application trend, context, problem-based/content-

based/task-based ESP teaching methods, and authentic 

teaching materials are listed as second most frequently 

researched themes in ESP studies, ESP teachers are facing 

more challenges than other teachers applying BL in terms of 

subject content preparation (Salmani-Nodoushan, 2020 

pp.247-268; Whyte & Sarré, 2017 pp.1-12; Cao, 2017 pp.90-

94; Iswati, 2021; Haryanto et al, 2021; Alvi et al, 2021). In a 

word, for teachers who teach ESP and apply BL in their 

teaching face doubled challenges, more preparation work is 

required from them (Mulyadi et al, 2020). 

To sum up, with the special requirements on ESP 

teaching staff, plus the new pressure from applying BL, the 

lack of research on teaching readiness forces the ESP 

teachers to face overwhelming challenges without adequate 

resources to deal with the dilemma (Bonanno, 2011; 

Noh’s,2020; Demir & Yurdugül, 2015; Chostelidou, et al 

2009; Mulyadi et al, 2020 pp.204; Luo & Garner, 2017). 

There is a research gap on ESP blended learning from 

teacher’s perspective to help teachers be better prepared for 

the challenges they are now and will go on to take in the 

future. 

 

 

 

 

3.Studies on BESP enrich both BL and ESP research 

The application of blended learning in higher education 

involves many disciplines, like mathematics (Lin et al, 2016), 
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tourism (Bailey & Morais, 2005), health education (de Jong 

et al, 2014), EFL (Miyazoe & Anderson, 2010), etc., 

including ESP (Tarnopolsky, 2012). Research on application 

of Blended learning in EFL shows positive effects on 

students’ performance (Zhang & Zhu, 2020), later, the 

application of technology in the field of ESP (English for 

Specific Purposes) has attracted increasing interest among 

English as Foreign Language (EFL) researchers and scholars 

(ARNÓ–MACIÀ,2012; Butler-Pascoe, 2009; Kohnke et al, 

2021; Plastina, 2003; 2015),   

However, it should be noted that, ESP has established 

itself as an independent field in the applied linguistics about 

fifty years ago, its own specificity makes research on 

application of technology in EFL cannot be simply 

generalized in the field of ESP research. Dudley-Evans, & St. 

John (1998) has long pointed out that “it is a fallacy to 

generalize the findings of the use of technology in EFL 

contexts to the field of ESP instruction”. Also asserted by 

Dashtestani, R., & Stojkovic, N. (2016, PP.435-456): 

“research findings on the use of technology in ESP 

instruction are different from the ones identified in the 

literature of using technology in EFL instruction”, and “it 

seems necessary to exercise caution when generalizing the 

results of general EFL research to the specific contexts and 

demands of ESP instruction” (Salmani-Nodoushan, 2020 

pp.451; Selwyn 2014).  
In a word, BL application in ESP called for specialized 

attention, for BESP related research, on the one hand, offers 

disciplinary context for BL research, and on the other hand, 

offers technology application information for ESP 

technology integration research. 
 

Findings on BESP teacher readiness assessment 

instruments 

Traditionally, less attention was paid to teachers even 

though it has been widely acknowledged that teaching staff 

are so important to all educational activities. It is the same 

with research on BL readiness research, and ESP teacher 

preparation. What’s more, for the limited BL and BLL 

teacher readiness research, there existed a few weaknesses, 

BESP teacher readiness assessment instruments including 

not only technology and competency aspects were called for. 

 

1. Focus and weakness of BL teacher readiness 

assessment research 

There is limited research on BL teacher readiness, 

compared with the amount of research focusing on student 

readiness and institution readiness (Bokolo Jr et al., 2020; 

Porter et al., 2014; Porter & Graham, 2016; Martin et al, 

2019; Peechapol et al, 2018) 

Among the limited amount of research on BL teacher 

readiness, there emerged some focus and weakness which 

should be noticed: 

Overall, research on BL teacher readiness mainly focuses 

on technology access, competency, affective factors, and 

knowledge system of teaching staff. For these four aspects, 

they were usually investigated separately. Apart from that, 

the attention on technology-related access and competency 

taking a leading place, the interest on teacher’s affective 

factors has increased steadily. Meanwhile, Technology, 

Pedagogy, and Content Knowledge (TPACK) has been 

frequently applied a framework to assess BL readiness in 

different contexts and subjects these days (Martin et al, 2019; 

Eryani & Mulyanti, 2021; Pulham & Graham, 2018; Mirkee 

& Tzivian, 2021; Mabuan & Ebron, 2018; Watson, 2021; 

Guerrero, 2010; Alqurashi et al, 2017; Redmond & Peled, 

2018; Dalal et al, 2017).  

Meanwhile, there are three points relating to the three 

major trends of BL teacher readiness research that should be 

noted. Firstly, while institutions are trying hard to equipped 

teaching staff with the right access to use technology easily, 

they put much less focus on policy support and atmosphere 

building which were proved to be important for preparing 

teachers for applying technology in teaching (Moukali, 2012; 

Cutri et al, 2020; Cole, 2014).  

Secondly, articles that explored self-efficiency and 

attitude have been increasing for the past decades, while 

attention on teacher’s emotional responses has just started to 

attract researchers’ interest (Cutri & Mena, 2020).  

Thirdly, Technological pedagogical content knowledge 

(TPACK) (Schmidt et al, 2009) was applied by some 

researchers as a tool to access teachers’ knowledge and skill 

system in technology-integrated teaching, including BL 

(Dillman, 2007; Ifinedo, et al, 2019; Watson, 2021). But 

these authors tended to investigated TPACK alone without 

considering it with the other two aspects: technology and 

affective factors (Cutri & Mena, 2020). It should be noted 

that the change of one aspect of TPACK will lead to the 

change of other aspects. For example, the addition of 

Technology due to BL, and the emphasis of Content due to 

ESP would these two aspects take more weightage in 

TPACK when applying it to assess BESP teacher readiness 

(Mishra & Koehler, 2006; Inayati, 2013). 

To sum up, instruments from BL teacher readiness 

assessment research themselves have some weakness. 

Overall, more attention has been put on technology-related 

aspects, less attention was put on intrinsic factors of teachers. 

To better assess BL teacher readiness, a holistic assessment 

tool which includes at least these three aspects is required 

(Cutri & Mena, 2020; Baran et al., 2011; Goodyear, et al., 

2001).  
 
2.Blended Language Learning (BLL) teacher readiness 

assessment instruments are not proper tools for BESP 

teacher readiness assessment either 

Though it is very tempting to use BLL teacher readiness 

instruments for BESP, it is not possible due to two facts.  

 Firstly, ESP teaching has to “master new materials 

related to English based on specific context-based learners’ 

learning discipline even though their majors are not ESP-

related” (Mulyadi et al, 2020 pp. 204-206). This kind of 

requirement on teachers are different from BLL teachers in 

that extra content challenge is added to BESP teachers, 

which makes those BLL teacher readiness assessment 

instruments not being proper instrument in BESP teacher 

readiness measurement. Apart from that other cautious 

researchers have reminded that we should not take it for 

granted that conclusions on technology integration from 

English as a Foreign Language (EFL) can be applied in ESP 

teaching (Dashtestani & Stojkovic 2016). 

Secondly and more importantly, BLL itself lacks 

appropriate teacher readiness assessment instruments. The 
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limited number of research in this area are restricted in 

generalization for they focus on a specific type of ICT 

(Information Communication Technology) or using 

qualitative case study which cannot be used as survey 

questionnaire to assess ESP teacher readiness. Research that 

focuses on a specific type of ICT. Mulyadi (2020) mainly 

targeted at LMS (Learning Management System) 

implementation, Van Praag & Sanchez (2015) mainly 

investigated mobile technology use in English class, like cell 

phone. Stevens (2018) explored application of a TEKS2 

(Technology Enhanced Knowledge Support System) in a 

middle school’s English language learning. Inayati (2013) 

studied social media use in English as a Second Language 

class, this research included different ICT tools but mainly 

aims to find out their effectiveness rather than focus on 

teacher’s readiness. 

Research using qualitative case study which cannot be 

used as survey questionnaire to assess ESP teacher readiness. 

For example, Constantinou, et al (2019) investigated the 

needs of ESP Teacher Education through an action research, 

Dullien (2016) did a Multicase study of Teaching English to 

speakers of other languages practices. 

To sum up, considering the feature of ESP and the status 

of BLL teacher readiness research, BLL teacher readiness 

assessment instruments cannot provide proper tools for 

BESP teacher readiness assessment either. 
 

3. A proposed framework teacher readiness assessment 

for BESP 

Teachers need to be prepared for BL so as to effectively 

implement BL. For ESP teachers, as they are under double 

pressure for they are facing the challenges from BL and 

integrating subject-linguistic content, preparing ESP 

teachers for BESP teaching requires more solid research 

(Matukhin & Zhitkova, 2015; Abedeen 2015). One of those 

preparing steps should include an assessing instrument of 

ESP teacher readiness for BL. In other words, teacher 

readiness assessment instruments are needed for ESP 

practitioners to better prepare them for ESP teaching in a BL 

environment. Considering the weakness of current 

measuring instruments for BL and BLL teacher readiness, a 

holistic and validated BESP teacher readiness assessment 

instrument is called for.  

Based on literature review of this study, BESP teacher 

readiness assessment instruments should take into 

consideration of the weakness of existing tools from BL and 

BLL, and at the same time, attach enough importance to the 

special features of ESP teaching. These assessing framework 

should at least include the following four dimensions with an 

emphasis on the technological and disciplinary aspects: 
 
 

 
 

Figure 1. BESP Teacher Readiness Assessment Framework 

 

 

V. CONCLUSION 

       
Blended learning has become the new norm in higher 

education (Norberg et al., 2011 pp.207-216). Actually, it has 

been applied in many different disciplines since its 

emergence in the 1960s (Bonk & Graham, 2006 foreword 

pp.24). Meanwhile, ESP teaching has become the future 

direction of English teaching in China’ higher education 

(Cao, 2017 pp.90-94), it is especially important for higher 

vocational colleges due to its unique importance in 

cultivating professional workforce for China’s economic 

development. As the application of technology in ESP 

teaching has been predicted as one of major trends in ESP 

future research and practice, it puts extra pressure on ESP 

teachers who are already forced to make additional 

preparation in teaching a “language + profession content” 

courses. Contrasting to the vital role of teaching faculty in 

effective implementation of ESP blended learning (Pima et 

al, 2018; Smith; & Hill, 2018; Medina, 2017; Namyssova et 

al, 2019; Mirriahi et al, 2015; Tshabalaha et al, 2014), it is 

the surprisingly limited research from teachers’ perspective 

in terms of readiness for implementing BL in ESP teaching, 

compared with the abundant research from students’ and 

institutional perspectives. 

 A further review of literature on teacher readiness for BL 

shows the weakness of present assessment instrument of BL 

teacher readiness - teacher readiness is measured largely 

from technology and competency aspects (Eryani & 

Mulyanti, 2021; Orazalina, et al 2016; Buabeng-Andoh’s 

2012; Ifinedo et al, 2019; Kihoza et al, 2016, Blayone, 2018; 

Pulham & Graham, 2018), important factors like affective 

factors and subject content related aspects were not explored 

adequately (Chostelidou et al, 2009; Mulyadi et al, 2020; 

Luo & Garner, 2017; Cutri & Mena, 2020).   

 Teaching preparation training and support for ESP 

teachers in BL are mostly informal and inconsistent (Liliana 

Cuesta Medina & Hurtado, 2017 pp.10; Smith & Hill, 2018). 

to better prepare teacher for BESP teaching, an BESP teacher 

readiness instrument is in need to provide insights to teacher 

preparation and training. Due to the weakness of present 

assessment tools for BL and BLL, teacher readiness 

assessment instruments for BL and BLL are not proper tools 

for teacher readiness assessment for BESP, an appropriate 

assessment instrument need to be developed.  

 Both ESP teaching and BL implementation research 

emphasized the importance of doing research on specialized 

types of context. As a big part (in the future, a bigger part) in 
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China’s higher education, China’s higher vocational college 

is a less explored in terms of research on teacher readiness 

for BESP teaching. To better prepare teachers for BESP 

teaching, a holistic and ESP-focused assessing framework 

which includes technology, competency, knowledge and 

affective factors were proposed in the hope of providing 

some insights for further research on BESP teaching and 

practcie.  
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